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It was found that Indian and non-Indian children in 
both off-reservation and on- reser va t ion schools of maine had littl~ 
concept of the malor role th° Indian played in our history, and of 
his potential in today's society. m he traditional elementary school 
social studies program has given little r°coanition to the American 
T ndian. T.n an effort to change the attitudes toward the Indian of 
Indian and non-Indian children, a series of social lessons were 
prepated by this prodect. These lessons eapiasized the positive 
aspects of the Tndian, and brought out little known aspects of the 
contributions of Indians to our art, cultural heritage, and 
contemporary society, y made use of several media color and 

sound film, slide-tape oresentat ions, and sone commercial material, 
and stress involvement on the oart cf the students. In. order to 
measure the ef ? oct iveness of the special lessons, an experiment vi‘h 
a control group and an experiwental qrour was conducted. p re- and 
oos^-testina consisted of a semantic differential, an attitude scale, 
and a series o c open sentence stems. It was found that the lessons 
did have a positive ef*o C t on the attitudes of both Indian and 
non-Indian children, and that the attitudes of Indian children were 
most improved indicating improvement in sel*- concept. (SF P 1 
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STATEMENT OF THE PROBLEM 

Traditional social studies programs In elementary schools give 
little recognition to the contribution of the American Indian to our 
culture and heritage. This researcher found this to be particularly 
true In the both off-reservation and on-reservation schools of Maine. 

It was found that Indian and non-Indian children alike had little 
concept of the major role the Indian had played In our history and of 
his potential In today's society. 

In an effort to change the attitudes toward the Indian of Indian 
and non-Indian children, a series of special lessons were prepared by 
this researcher. These lessons consisted of 8 m.m. color, sound-film, 
slide-tape presentations, and some commercial material. These lessons 
emphasized the positive aspects of the Indian and, more Importantly, 
brought out little known aspects of the contributions of Indians to our 
art, cultural heritage, and contemporary society. These lessons make 
great use of media and stress Involvement on the part of the students. 
This discarding of Inadequate textbook material and traditional class- 
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room approaches certainly did a great deal to gain acceptance of the 
special lessons. 

PROCEDURF r 

In order to measure the effectiveness of the special lessons, an 
experiment with a control group and an experimental group was conducted. 

The control groups received only the pre and post-testing; they did not 
receive exposure to the special lessons. One Indian school and one 
non-Indian school composed the control group. There were ninety-one 
youngsters In the control group. 

The experimental group consisted of seventy-two youngsters In an 
Indian school and In a non-Indian school. These students received the 
pre and post-testing and also received the exposure to the special 
lessons. 

The pre and post-testing consisted of a semantic differential, an 
attitude scale, and a series of open sentence stems. These Instruments 
were either adapted or devised by this researcher. 

FINDINGS 

The study revealed the following: 

1. That the special lessons did have a positive effect on the 
attitudes of the Indian children. 

2 . That the special lessons did have a positive effect on the 
attitudes of the non-Indian children. 

3. That the Indian children Improved In attitude more than the 
non-Indian children. This indicates an Improved self-image. 

T 
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There are significant Implications here for curriculum designers In 
the social studies. This study shows that change Is necessary In under- 
standing the Indians and In helping the Indians to understand themselves. 
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CHAPTER I 



STATEMENT OF THE PROBLEM 

I . PURPOSE 

This study examined changes In attitudes of Maine Passamaquoddy 
Indian children and Maine non-Indian children toward Indians during 
the course of an academic year. The experimental groups received 
exposure to a specially prepared series of lessons concerning Indian 
history and culture. The control groups participated In a regular 
curriculum which has traditionally made little mention of the contri- 
bution of the Indian to our society and culture. 

The lessons consisted of: 

1. Commercially prepared materials such as filmstrips and 
recordings. 

2. Films made by the researcher. 

3. Slide-tapes made by the researcher. 

4. Photographic exhibits made by the researcher. 

II. JUSTIFICATION 

The Maine State Department of Education received responsibility 
for Indian education, effective July 1, 1966, through Maine Revised 
Statutes Annotated Title 20, as amended. Prior to that time, this 
responsibility, along with that of other Indian affairs programs, has 
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been held by the State Department of Health and Welfare.^ 

In 1965, Maine became the first state In the nation to create a 
separate Department of Indian Affairs for the administration of 
programs designed specifically to meet the tribal and reservation needs. 
At this time, all responsibility except education Wc'S transferred from 
the Department of Health and Welfare to the Department of Indian Affairs. 
This Department has a central office at the State House In Augusta, 

Maine, and field offices on Indian Island and in Calais, Maine, midway 
between the two Passamaquoddy Reservations.^ 

The Roman Catholic Church, which has had a continuing relationship 
with the Maine Indians for over 300 years, maintains chapels on the 
reservations and assigns priests arid Sisters of Mercy to these comnun- 
itles. 3 

The Indians of Maine, like those of the entire coastal area of the 
Northwest 'Jnited States and the Maritime Provinces of Quebec, are 
speakers of the coastal branch of the widespread Algonqulan linguistic 
stock. 4 

Members on each reservation biennially elect a Tribal Governor, 
Lieutenant Governor and Tribal Council. At the same time, each of the 



1 1ndian Education in Maine, Augusta, Maine, A Report from the 
Department of Education, April, 1968. 

^ Facts About Maine , Augusta, Maine, Department of Economic Develop- 
ment, 1967 
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